
The Florida Reading Journal -- Vol. 51, No. 3, Fall 2016 1 

 

  



The Florida Reading Journal -- Vol. 51, No. 3, Fall 2016 

 

NULL PAGE ï not to be printed



The Florida Reading Journal -- Vol. 51, No. 3, Fall 2016 1 

 

 
 

Theme: Diverse Teaching for Diverse Populations 

Volume 51, No. 3, Fall 2016 
 

Table of Contents 
Articles                                                                                                                               | 
Assessing Childrenôs Use of Language in Dramatic Play Contexts .............................................. 7 

Shelley Stagg Peterson and Alesia Malec 

Using Culturally Responsive and Inclusive Poetry Groups with Diverse Teens  ...................... 18 

Jennifer Nicole Bacon 

Reading is Thinking ï How to Grow Spirited Readers ................................................................ 28 

Sheryl Lain 

The Fourth Wave: The Essentials in Navigating Standards-Based Instruction ........................ 36 

Cassie Hernandez 

Students, Standards, and Scales: Teaching by Design ................................................................. 43 
Amanda Morin and Emily Williams 

Promising Literacy Practices for Students with Interrupted Formal Education  

in Achieving Competence with Academic Language across Disciplines .................................... 49 
Lyudmyla Ziemke and David B. Ross  

 

Features                                                                                                                              | 
Letter from the Editors  .................................................................................................................................... 3 

Presidentôs Message ......................................................................................................................................... 5 

Call for Manuscripts  ........................................................................................................................................ 6 

Technology: The Digital Map, the Little Free Library, and You  .............................................................. 61 

Terence Cavanaugh 

Florida Reading Association Board of Directors, Staff, and Local Council Presidents .......................... 67 

FRA Membership Application ...................................................................................................................... 69 

ILA Membership Application ....................................................................................................................... 70 

Directory of Exhibitors and Publishers ........................................................................................................ 71 

The Florida Reading Journal is published in Winter, Spring, and Summer/Fall by the Florida Reading Association.  Membership in the FRA includes an 

electronic subscription.  Institutions may subscribe to the electronic and print editions for $75.00 per year.  The foreign subscriber rate for the electronic and 

print versions is $100.00 per year.  Correspondence regarding subscriptions or single-copy orders should be addressed to FRA Membership, PO Box 151555, 

Cape Coral FL 33915 or become a member online at www.FLReads.org. 

The Florida Reading Journal is published for members of the Florida Reading Association and all others concerned with reading.  Because The Florida 
Reading Journal serves as an open forum, its contents do not necessarily reflect or imply endorsement of the FRA, its officers, or its members. 

 



The Florida Reading Journal -- Vol. 51, No. 3, Fall 2016 2 

 

 
 

EDITORIAL BOARD  

 

Editors 

Maryann Tatum Tobin, Ph.D.  _________ Nova Southeastern University 

Lina Lopez Chiappone, Ph.D.  _________ Nova Southeastern University 

 

Associate Editor 

Terence Cavanaugh, Ph.D.  _____________ University of North Florida 
 

 

Yvonne Campbell, Ph.D.  ______________________ Florida Memorial University 

Cheron Hunter Davis, Ph.D.  ___ Florida Agricultural and Mechanical University 

Luciana de Oliveira, Ph.D.  __________________________ University of Miami 

Caitlin Gallingane, Ph.D. ____________________________ University of Florida 

Elizabeth Hoffman, Ph.D._____________________ University of Central Florida 

Young-Suk Kim, Ed.D.  __________________________ Florida State University 

James R. King, Ed.D.  _________________________ University of South Florida 

Miriam G. Lipsky, Ph.D. ____________________________ University of Miami 

Vicki L. Luther, Ed.D. ________________________________ Mercer University 

Philomena S. Marinaccio, Ph.D. _________________ Florida Atlantic University 

Susan R. Massey. Ph.D.  ____________________________ St. Thomas University 

James McCan, Ph.D. ________________________ Nova Southeastern University 

Joyce McCauley, Ph.D. _____________________ Sam Houston State University 

Adriana Laza Medina, Ph.D. __________ University of North Carolina-Charlotte 

Rita M. Menendez, Ph.D. ____________________________ Miami-Dade College 

Mary Ellen Oslick, Ph.D. ______________________________ Stetson University 

Shelley Stagg Peterson, Ph.D. _______________________ University of Toronto 

Paola Pilonieta, Ph.D. ________________ University of North Carolina-Charlotte 

Herminia Janet Rivera, Ph.D.  _________________ Nova Southeastern University 

Jolen Troy Robinson, Ed.D.  __________________ Nova Southeastern University 

Nile Stanley, Ph.D.  ___________________________ University of North Florida 

Mercedes Tichenor, Ed.D.   ____________________________ Stetson University 

Joyce Warner, Ed.D.  __________________________________ Barry University 

Hanizah Zainuddin, Ph.D.  ______________________ Florida Atlantic University 
 

 

Additional images from Morguefile: 

 

  



The Florida Reading Journal -- Vol. 51, No. 3, Fall 2016 3 

 

Letter from the Editors  
 

Maryann Tobin, Ph.D. 

Nova Southeastern University 

 

Lina Chiappone, Ph.D. 

Nova Southeastern University 

 

Dear Readers, 

 

As promised, this is the second issue dedicated to the 

theme ñDiverse Teaching for Diverse Populations.ò  

We were pleasingly overwhelmed by the amount of 

manuscripts sent to our previous call, so we decided to dedicate two issues to this important topic.  Call 

this one ñDiverse Teaching for Diverse Populations: Part 2.ò  Articles in this edition focus specifically 

on literacy-building activities for ethnically and linguistically diverse students, as well as addressing 

the standards designed to instruct these students. 

 

The Every Student Succeeds Act (ESSA) of 2015 is the latest reauthorization of the Elementary and 

Secondary Education Act (ESEA) of 1965, whose most recent incarnation was the No Child Left 

Behind Act which brought with it needed change but left the door open for questions and further 

exploration of opportunities for all learners. As teachers of literacy, it is important to understand how 

new standards, legislation, and other initiatives usher in questions and change the landscape of 

instruction for diverse groups. As you read the pieces in the present issue, consider their current and, 

more importantly, future contexts and how those will drive classroom content and instruction as we 

prepare all learners to meet the challenges of being college and career ready. How will your role as a 

literacy educator be modified? What are the implications for students from diverse backgrounds? How 

do we reconcile standards and expectations with classroom realities?  

 

We hope our readership has enjoyed this first year of our tenure as editors.  It has truly been an honor 

and we look forward to the exciting promise of next year. 

Keep on reading, 

 

Maryann & Lina  
 

Editors, The Florida Reading Journal 

frjeditor@flreads.org 
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From the Presidenté 
 

Kathleen Fontaine 

Florida Reading Association President 
 

 

Greetings to FRA Colleagues, 

 

Florida Reading Association is leading the way to 

literacy!  The FRA publications provide current research and 

information to educators from PreK-12 and beyond. The 

FRA Board of Directors is very proud of the material 

disseminated via Florida Reading Journal, Teachers on the 

Cutting Edge, and the FRA Newsletter.  Each publication is available electronically to 

FRA members ï please visit www.flreads.org for more information. 

 

The 2016 Conference Committee, led by President-Elect Deanne Panighetti, has 

spent countless hours during the last year planning, organizing, and developing a 

remarkable program. The 2016 Conference Committee has provided an exemplary variety 

of strands and sessions aligned to the Florida Standards.  

 

Florida Reading Association has an outstanding Board of Directors who represent 

individuals from all facets of education. The caliber of our board members is exceptional, 

several of whom will be session presenters at the 2016 FRA Conference.  There are 

several tasks the FRA Board has been charged with during 2016-2017ðone of which is 

the ILA transformation.  Local Florida councils will be kept up-to-date by their District 

Directors regarding information received from ILA. 

 

FRA Vision:  The Florida Reading Association is a group of professionals whose 

focus and energy center on reading issues and other literacy concerns;  By coming together 

to promote our common interests, we create a dynamic presence and a collective voice that 

can be heard throughout Florida.  We invite all who share our common vision to join in 

our effort. 

 

Thank you for the opportunity to serve as President of FRAðand leading the way 

to literacy! 

 

In anticipation, 

Kathleen Fontaine, Ed.D. 
FRA President 

 
 

http://www.flreads.org/
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Publication Themes for 2016-2017 

The editors invite submissions of manuscripts for The Florida Reading Journal, the refereed journal of 

the Florida Reading Association. We invite submissions geared toward improving literacy instruction 

and innovation at all levels with a firm grounding in current theory and research. Suggested topics 

include literacy project descriptions, research or theoretical pieces with pedagogical implications, or 

issue-centered pieces addressing timely literacy topics of local, state or national interest. Preference is 

given to articles that most directly impact Florida learners. While theoretical and research articles are 

invited, please keep in mind that this is a journal primarily for FRA members, who are predominantly 

practicing teachers and literacy specialists. We encourage articles from PK-12 and adult-level 

practitioners, literacy researchers and doctoral students, as well as articles written by other experts in 

the field. Ο 

The Florida Reading Journalôs audience is largely composed of PK-12 practitioners in the state of 

Florida.  The FRJ editors are interested in exploring topics of interest to Florida educators and valuable 

in their daily literacy practices.  We welcome submissions from researchers as well as PK-12 teachers.  

The thematic calls listed below are not intended to be exhaustive, but merely meant to be helpful to 

authors as they consider topics for publication.   Please review the submission guidelines before 

submitting a manuscript.  

Submission Guidelines are online at: http://www.flreads.org/Publications/quarterly/call.htm  

Ongoing Annual Theme: Florida Standards in Action 

FRJ has an ongoing interest in submissions related to the implementation of the Language Arts Florida 

Standards (LAFS) across K-12 classrooms.  Manuscripts that highlight how individual teachers have 

adapted their instruction to integrate the arts, technology, and the content areas are of particular 

interest.  We also have interest in articles that discuss how districts have addressed the challenges and 

lessons learned related to the implementation of LAFS and the Florida Standards Assessment. 

Ongoing Call for Book Reviews  

FRJ has an ongoing interest in reviews of professional texts related to teaching and the themed calls for 

201516.  Reviews should be between 750-1000 words and should offer an overview of the book, not a 

detailed synopsis or an in-depth essay.  Examples of published book reviews can be found in previous 

editions of FRJ 
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Volume 52, Issue 1: Preparing Early Readers for Success 

January 2017 

In this issue, we invite manuscripts that deal specifically with the literacy life of early readers.  

Research has identified the importance of providing a solid foundation in reading to promote later 

success in school life.  However, new standards have put increasingly high cognitive demands on these 

children to be active, 21st-century learners.  We are specifically interested in articles that address 

innovative and creative practices with pre-K/primary students, as well as addressing the needs of 

various stakeholders (parents, teachers, administrators).   

Submission deadline: November 1, 2016 

 

 

Volume 52, Issue 2: Navigating the World of Disciplinary Literacy  

April 2017 

The rising influence of STEM in education has brought to focus the need for those of us in the field of 

literacy to embrace and develop strategies for addressing reading and writing across the content areas.  

To that end, this issue seeks manuscripts that address disciplinary literacy and the specific set of 

transferable skills and strategies needed to for students to be successful in all subjects, including 

science, math, and the social sciences.  What are the challenges teachers must be able to address to be 

both masters of content and process?  We are most interested in submissions that address disciplinary 

literacy challenges for diverse learners. 

Submission deadline: February 1, 2017 

 

 

Volume 52, Issue 3: The Flipped Classroom 

September 2017 
Flipped learning has emerged as a unique approach for improving student transfer by moving didactic 

instruction to the online environment and planning for active learning in the classroom.  Thus, the 

teacher serves in many roles, including subject matter expert, media specialist, and instructional 

designer.  How does this affect reading time in the classroom and the monitoring of student reading 

progress?  We are interested in submissions that explore how flipped learning is accomplished in a 

literacy classroom.  What are the challenges presented to struggling readers in this curricular design 

and how are those challenges met?  Submissions concerning innovations and critiques of the flipped 

model are also welcomed. 

Submission deadline: July 1, 2017 
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ASSESSING CHILDRENôS USE OF LANGUAGE IN DRAMATIC PLAY 

CONTEXTS 

 

Shelley Stagg Peterson 

Ontario Institute for the Study of Education, University of Toronto 

 

Alesia Malec 

Ontario Institute for the Study of Education, University of Toronto 
 

Abstract:  Oral language provides a foundation for childrenôs literacy and their learning in classroom contexts and beyond. 

As such, it is important for literacy teachers to find effective ways to assess and support childrenôs oral language. In this 

paper, we introduce and critique a number of tools that are currently available for assessing young childrenôs oral language. 

We then present a framework for assessing oral language while children are engaged in dramatic/pretend play and give an 

example from a northern Canadian kindergarten classroom to show how the framework can be used. 

 

Oral communication is important for 

communicating desires, needs, emotions, and 

ideas. In classrooms and beyond, children use 

talk to achieve a wide range of purposes. 

Talking is not only a form of communication, 

however. Often, half-formed or wobbly ideas 

are clarified and extended through talking 

about them with others. In this way, oral 

language supports thinking (Boyd & Galda, 

2011). Oral language is also foundational to 

childrenôs literacy, as children hear the sounds 

of language, and learn vocabulary and ways of 

putting words and phrases together to 

communicate meaning. Children draw on their 

growing phonological awareness and the new 

vocabulary and language understandings to 

make predictions in their reading and to 

communicate for a range of purposes using 

written language (Bradford et al., 2014; 

Dickinson & Porche, 2011; Resnick & Snow, 

2009). Additionally, ñchildrenôs ordinary 

conversations and talk-through procedures 

teach them to recount and reinterpret events, to 

display their abilities, to share the process of 

how they do things, and to encounter and 

understand the logic behind different points of 

viewðprocesses that are essential for ultimate 

success in reading and writingò (Owocki & 

Goodman, 2002, p. 50). Children learn that 

they can achieve intended purposes using 

language, whether it be oral or written. 

The importance of oral language is 

underscored in the Florida Standards, in which 

a number of standards refer to oral language as 

a way of demonstrating various skills and 

knowledge. One expectation, in particular, 

highlights the communicative and learning 

potential of oral language, as it specifies that 

students should be able to: ñprepare for and 

participate effectively in a range of 

conversations and collaborations with diverse 

partners, building on othersô ideas and 

expressing their own clearly and persuasivelyò 

(CPALMS, n.d.).  

In this paper, we introduce and critique 

a number of tools that are currently available 

for assessing young childrenôs oral language. 

Then, we present a framework for assessing 

oral language while children are engaged in 

dramatic play and give an example of how the 

framework might be used. We draw on data 

from a large-scale action research study 

currently underway in northern rural 

communities across Canada. In this paper, we 

focus on one action research project conducted 

by three kindergarten teachers, who teach in 

communities ranging in size from 400 to 6,000 

people in a western Canadian province. The 

primary goal of the research is to design oral 

language assessment approaches that can be 

carried out on an ongoing basis in classrooms 

and that capture childrenôs use of language in 

authentic contexts.  
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Assessing Oral Language: Tools 

 

Research on Oral Language Assessment Tools 

To guide our action research, we looked 

to the research published in the last 25 years on 

oral language assessment involving four- to 

eight-year old children who do not have a 

speech or language delay. Our comprehensive 

search of research articles in three major 

databases resulted in 35 articles. We were 

surprised at where the research has been 

published ï almost exclusively in journals on 

assessment, speech-language pathology, and 

learning difficulties (e.g., Qi & Marley, 2011; 

Restrepo, Schwanenflugel, Blake, Neuharth-

Pritchett, Cramer, & Ruston, 2006) and not in 

literacy journals. 

We found two main strands in this 

research ï the predominant one examined 

young childrenôs vocabulary. The Peabody 

Picture Vocabulary Test, Fourth Edition (Dunn 

& Dunn, 2007), a one-on-one test requiring 

children to provide labels for pictures or words 

when given definitions, emerged as the most 

frequently-used test, although we found that 

numerous other vocabulary assessments also 

exist (e.g., Tomblin & Zhang, 2006). As 

educators, our action research team believes 

that these vocabulary tests are limited in the 

type of information and assessment they 

provide. We also see that the selection of 

images does not reflect northern rural Canadian 

childrenôs experience and does not measure 

their rich conceptual knowledge. 

The other branch of the oral language 

assessment research involves the analysis of 

childrenôs narrative retellings. Yonovitz and 

Andrews (1995), for example, assessed 

childrenôs retellings using categories reflecting 

their understanding of characters and themes 

(e.g., existence, rejection, denial, possession, 

attitude/emotion, and obligation). Many others 

(e.g., Justice et. al., 2006) assessed what they 

called ñproductivityò (e.g., total number of 

words, total number of T-units), and structural 

complexity (e.g., mean length of T-units in 

words and morphemes, number of coordinating 

conjunctions). We believe that although 

retellings provide more contextualized 

language than do the vocabulary assessments, 

the question of relevance still comes into play, 

as Mercer Mayerôs (1969) book Frog where 

are you? is often the stimulus text for 

generating retellings. This book was published 

before the parents of many of the young 

children in todayôs classrooms were born! 

The research studies on oral language 

assessment that came to our attention through 

our comprehensive review did not use 

approaches and tools that assess childrenôs 

ñreal talkò, the language that young children 

use in everyday interactions to carry out a 

range of purposes (Boyd & Galda , 2011, p. 5). 

Instead, they involved one-on-one meetings 

that removed children from real-life 

communicative contexts. The teachers in our 

action research study and the researchers were 

looking for approaches that would provide a 

more authentic picture of childrenôs language 

that would guide teaching.  

 

Available Oral Language Classroom 

Assessment Tools 

Some of the available oral language 

assessments for classroom use have been set up 

for teacher-student meetings where children are 

removed from everyday classroom activity for 

the assessment (e.g., Clay, 2007; Crevola & 

Vineis, 2004) These assessments require 

children to repeat sentences of increasing 

syntactic complexity, providing information 

about childrenôs receptive language (e.g., the 

language structures that they understand when 

they hear adults speaking). These features of 

language do not help teachers to understand 

how children use speech sounds, words, and 

syntax to interact with others in a range of 

contexts, however. Although the oral language 

assessments are not time-consuming, they 

require that children be withdrawn from regular 

classroom activity. 

Another assessment tool, the TROLL 

(Teacher Rating of Oral Language and 

Literacy) is useful for assessing childrenôs use 

of language for a number of social purposes 

(Dickinson, McCabe, & Sprague, 2003).  
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However, the interactions are primarily with 

adults (e.g., start a conversation, communicate 

personal experiences, ask questions, recognize 

and produce rhymes, use varied vocabulary and 

speak so adults can understand what is being 

said) and do not capture childrenôs use of 

language that is more typical in their social 

worlds beyond classrooms. Only one of the 

criteria refers to language in natural everyday 

contexts (e.g., childrenôs use of talk while 

pretending with peers). This criterion does not 

specific how the children use language to 

achieve particular purposes within the pretend 

play, however.  

Similarly, the Kindergarten Emergent 

Literacy Continuum: Oral Language (British 

Columbia Education, 2004) and the 

Kindergarten Oral Language Assessment Scale 

(Scholastic, 2011) assess childrenôs oral 

language in classroom settings. The former 

assesses whether children can attend, listen, 

speak, take turns in conversation, and stay on 

topic with varying levels of adult support. The 

specific categories for assessing oral language 

are: 

1. Knowledge of content and structure of 

language (e.g., understanding 

vocabulary, speaking in sentences, 

understanding and following directions, 

retelling, asking and responding to 

questions) and 

2. Phonological awareness (British 

Columbia Education, 2004, unpaged) 

The Kindergarten Oral Language Assessment 

Scale (Scholastic, 2011) is a rubric used to 

indicate how frequently the teacher observes 

children using oral language for: 

1. Social relationships (e.g., takes turns in 

conversations; uses appropriate tone; 

sustains conversations) 

2. Learning (e.g., uses specialized 

vocabulary; uses language to inquire, 

problem solve, and reflect; responds 

appropriately to questions) 

3. Demonstrating phonological and 

phonemic awareness (e.g., joins in with 

rhythmic poems and songs; claps 

chants, or sings syllables; orally 

stretches words into phonemes) 

4. Demonstrating knowledge and use of 

language structures (e.g., has clear 

articulation; uses simple, compound, 

and some complex sentences; uses 

personal pronouns appropriately) 

(Scholastic, 2011, unpaged). 

These assessments provide much richer 

information about childrenôs oral language than 

do the Clay and Crevola assessments. 

However, they provide little information about 

the identities that children take up when talking 

with others in real-world settings. In the next 

section, I make a case for using dramatic play 

as a context for assessing childrenôs oral 

language, beginning with a definition of 

dramatic play. 

 

Dramatic Play as a Context for Assessing 

Oral Language 

 Smilansky (1968) defines dramatic 

play as play where children take up pretend 

roles. It provides ñone way of acquiring 

cognitive (and literacy) skills, and indeed a 

natural and enjoyable wayò (Smith, 2009, p. 

15). Through dramatic play, children engage in 

problem solving. They draw on their 

background knowledge and experience, and use 

their imaginations to give new meanings to the 

familiar and to make sense of the unfamiliar 

(Whitebread, 2010). Dramatic play bridges 

childrenôs school and out-of-school worlds, 

offering settings for children to use language 

for a wide range of purposes (Halliday, 1975).  

In our inductive coding of transcripts of 

2,584 utterances from 81 video clips of 78  

kindergarten childrenôs dramatic play (recorded 

by three classroom teachers using iPods set up 

on tripods at the dramatic play center in their 

classrooms between October and May), we 

found that children used language for four 

overarching purposes (see Table 1).   
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Table 1: Purposes for Using Language in 

Childrenôs Play 

 
Shorthand 

Note Forms 

Category Examples of what children 

do with language in each 

category 

ON Using talk 

to take 

care of 

own needs 

Express desire or need 

Ask for help 

Attempt to get othersô 

attention 

Assert ownership of object 

or space 

L Using talk 

for 

learning 

Plan what will do 

Explain rationale for 

actions 

Provide information or 

elaborate 

Make suggestions for 

another approach or role 

C Using talk 

to make 

collaborati

on happen 

Direct peerôs behavior 

Invite collaboration 

Negotiate to get an object 

or turn 

CN Using talk 

to create or 

sustain 

narratives 

Introduce new narrative 

Assign/assert/affirm/reject 

roles in dramatic play 

Show sense of story 

 

Teachers find it useful to observe children 

engaged in dramatic play while holding a clip 

board with sticky notes. They write the date 

and the shorthand note for the category, along 

with quotes from what the children say and 

notes about what they are doing. The sticky 

notes can be attached to a page in childrenôs 

folders/portfolios as an ongoing record of their 

oral language. Additionally, using a smart 

phone or other device, teachers could take a 

picture of the child(ren) to create a helpful 

visual that would accompany the notes. 

Together, the notes and the visual provide a 

helpful, ongoing picture of the childrenôs 

language growth. 

We use the following example of a 

dramatic play scene, one of many that were 

used to generate the above oral language 

assessment categories, to show how it is 

possible to capture some helpful information 

about childrenôs use of language in a very short 

time. The two girls and two boys are in Pollyôs 

classroom (all names of participants and 

communities are pseudonyms) in Aspen, a 

community of about 2,500 people. Polly is a 

teacher participating in our action research 

study.   

 

Candy Canes and Broomsticks: Oral 

Language Assessment at the House Center 

Example 

This dramatic play scene took place in 

October.  

Kaitlyn and Bella are inside the house 

center, serving food at a small table. Steven 

rides a two-foot long wooden candy cane, as if 

it were a horse, just outside the house. He says, 

ñLook at me!ò But Kaitlyn sees trouble lurking 

and commands, ñClose the curtains.ò This 

happens none too soon, as Gerard and Steven 

start being attached by imagined bad guys just 

outside the house. There are plenty of sound 

effects as the two boys fight the imagined 

malevolent force that has descended on the 

scene. Bella, still inside the house, proposes a 

solution, saying, ñTime to bring out the magic 

broom!ò But Kaitlyn has other plans for the 

broom and says, ñHand ME the broom,ò 

leaving Bella with a good idea but no objects to 

carry to join in the play. 

Gerard lets everyone know what he is 

doing: ñHey! Iôm wrestling with bad guys!ò 

Kaitlyn acknowledges that she is joining this 

play narrative and says, ñI know. Iôm helping 

you.ò  

As the battle continues (with sound effects, 

such as Psssheww), Kaitlyn offers a new twist 

to the narrative with a questioning voice: ñAnd 

you saw your mommy dyYYING?ò The broom 

falls beside Kaitlyn as she dies with sound 

effects (OWWW!). Steven goes along with her 

new story line, saying to Bella, ñHey! See, my 

mom died.ò Gerard also invites Bella to go 

along with this story line: ñIôm your brother, 

okay? You see your brother die?ò Bella is 

standing just outside the house and he taps her 

on the shoulder to get her attention. She turns 

around and he repeats, ñYou see your brother 

die.ò Then Gerard falls. 

The following notes were taken for all four 

children. Teachers might find it more 

manageable to focus on one or two children at a 
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time. We should note that sometimes when 

taking notes, teachers found it necessary to 

include information about childrenôs use of 

gestures and actions to communicate because 

they responded to the situation without words. 

 

 
 

 
 

 
 

 
 

To analyze these notes, teachers could use 

the criteria from the Kindergarten Emergent 

Literacy Continuum: Oral Language (British 

Columbia Education, 2004) and the 

Kindergarten Oral Language Assessment Scale 

(Scholastic, 2011) and note that the children are 

speaking in sentences, taking turns, sustaining 

narratives and conversations, and using 

pronouns appropriately. However, in addition 

to these types of information, teachers can also 

observe what the children are doing with 

language in a natural communicative setting. 

For example, in this very short scene, teachers 

get a sense of how children use language to 

persuade others. Being adept at using 

persuasive language is important in dramatic 

play and everyday life from early childhood 

through adulthood. In childrenôs academic 

lives, they will encounter many assignments 

where they have to use written language to 

persuade or convince others to do something or 

take a particular perspective. In this example, 

the children show some knowledge of ways to 

use language to persuade, but would benefit 

from instruction to enhance their repertoires. 

Here is one way to assess the childrenôs use of 

language to persuade: 

 Kaitlyn, Gerard, and Steven use commands 

to direct others to do something. Sometimes 

they soften the command using intonation, so 

that it sounds like a question, and in one case, 

Gerard added, ñokay?ò at the end of a direct 

command. By doing these things, the children 

show an understanding of how to persuade 

others to go along with what they want, 

especially in a situation where they have the 


